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The purpose of this study was to survey current
practices of teachers and their use of corporal punishment
as a technique for maintaining discipline in the classroom.
The study was further designed to ascertain the general
attitudes of teachers about corporal punishment.
Data was collected from four Atlanta area school systems
in the Spring of 1988. The instrument utilized was a
Corporal Punishment packet, which contained a general data
questionnaire, a corporal punishment opinionnaire, and five
case examples. The general data questionnaire was utilized
to collect general data on respondents. The corporal
punishment opinionnaire was utilized to elicit attitudes
towards corporal punishment and the five case examples were
used to evaluate what discipline techniques teachers chose
if faced with a discipline problem.
One hypothesis was tested to determine if there was a
significance between perceived attitudes and responses to
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the five case examples. A cross tabulation was done to
determine if the scores were significant at the .05 level.
There was no significance found between the attitudes and
case responses. However, based on the literature, it was
revealed that there indeed needs to be a more humanistic
approach to the use of corporal punishment in the school
system.
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CHAPTER I: INTRODUCTION
The general definition of the term corporal punishment
indicates it to be the infliction of pain, loss, or
confinement of the human body as a penalty for some offense
(Barhart, 1976). Educationally, corporal punishment is the
infliction of pain by a teacher or educational official upon
the body of a student as a penalty for doing something which
has been disapproved of by the punisher (Wineman & James,
1976) .
This study will evaluate corporal punishment in today's
society for the purpose of determining whether this
discipline technique continue to be used in our school
system. The study will further analyze the general attitude
toward corporal punishment and what teachers would do if
presented with a discipline problem.
Significance of the Problem
On April 19, 1977, the United States Supreme Court, in a
five to four decision, ruled that corporal punishment as a
discipline tool in public schools, did not constitutionally
constitute cruel and unusual punishment and that children so
disciplined were therefore guaranteed protection by the
Eighth Amendment to the Constitution of the United States
(Hyman, 1970). The Court noted Corporal Punishment should
only be used when absolutely necessary for properly
educating a child (Hyman, 1979).
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Educators and parents responded differently to the
decision, which did not settle the issue, but raised many
controversial questions. Georgia law 20-2-730 clearly
states that: "All area, county, and independent boards of
education should be authorized to determine and adopt
policies and regulation relating to the use of corporal
punishment by school principal and teachers employed by such
boards" (Official Georgia Codes, 1982, 370).
Corporal punishment is an old method of discipline in
American schools. In 1867, New Jersey became the first
state to abolish corporal punishment in the school system
and it remained the only state to do so for a hundred years.
Massachusetts was the second state to abolish corporal
punishment, but this did not take effect until 1972 (Hyman,
1979). The reason these states abolished corporal
punishment is because it was viewed as an outdated and
immoral form of discipline practice.
Today there are only three states (Maine, Massachusetts,
and New Jersey) that have changed their laws on corporal
punishment due to the implications of this type of
discipline. Hawaii is reviewing statistics and has imposed
laws banning the use of physical punishment and Maryland has
a permissive regulation that leaves the decision to the
local district (Hyman, 1979).
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Purpose of the Study
Evaluation of trends in discipline techniques indicated
that the general trend in the 1960's was against the
infliction of physical pain and the trend in the 1970's was
leaning in the direction of stricter discipline; however,
not necessarily indicating physical abuse (Hyman, 1976).
The general concern of this study is to focus on the trend
of the eighties and the direction in which disciplinarians
are proceeding in regards to corporal punishment.
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CHAPTER II: LITERATURE REVIEW
The review of literature will begin with a history of
corporal punishment and expand into the causes and effects
of this discipline measure. The literature will also
include cited cases, organizational concerns, psychological
effects, social effects, and a theoretical framework.
History
Corporal punishment has been a form of discipline in
schools since the first school house was built. Strict
disciplinary practice in "the good ole days" were supported
by parents, administrators, and the public because children
were viewed as the property of their parents and had no
rights of their own (Williams, 1972). In past years the use
of corporal punishment was practiced in such ways as using a
thick paddle, wearing a sharp necklace of weed-burrs strung
on tape or such tactics as receiving four lashes for failing
to bow at the entrance of a stranger (Scott, 1938).
Historically, the practice of mistreating pupils has had
widespread acceptance. According to Pallas (1973), both the
Hebrews and the Egyptians permitted and even condoned
corporal punishment of children. This close link between
instruction and chastisement has been one of the grimmest of
truths in the history of managing certain behaviors
(Magnuson, 1980). Schools in Rome and Ancient Greece,
modern Europe, and Renaissance Italy, all paid respect to
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Plato's reference to Athenian school boys being straightened
out with violent threats and beatings as if they were a
twisted plank (Magnuson, 1980).
For centuries the canning, beating, and flogging of
pupils wete regarded as standard operating procedure to
stimulate learning and discourage misbehavior. During the
Middle Ages when most schools in Western society came under
the authority of the Christian church, corporal punishment
was defended on religious grounds. Magnuson (1980) states
that "according to the doctrine of original sin children
were in a permanent state of depravity and therefore,
subject to periodic punishment for their sinfulness" (p.35).
In Proverbs 23, it is stated "withhold not correction from
the child; for if thou beatest him with a rod, he shall not
die. Thou shall beat him with the rod and shall deliver his
soul from hell" (The Holy Bible; King James Version, 1984,
p.499) .
With the exodus to the New World from Europe, the
Puritans continued to withhold the traditional practice in
their home. The philosophy in the United States was
declining as Samuel Johnson (1970) stated: "there is now
less flogging in our great schools than formerly, but then
less is learned there, so what the boys get at one end they
loose at the other" (cited in Boswell, 1970, p.589). These
methods were a drastic attempt to punish behavior. The use
of these practices were rarely questioned by parents. Many
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parents accepted the use of Corporal Punishment in the
school, especially if it was practiced at home (Hyman,
1987) .
As the nineteenth century progressed, parents slowly
began to start exercising rights of how discipline problems
should be handled at school. Two years after the Civil War,
David Page (1867), emphasized that corporal punishment, if
used, should be done so under the following guidelines:
1. Never use corporal punishment harshly or
in the heat of passion
2. Always in public that the pupil may not later
misrepresent the incident to the detriment of
the teacher
3. Delay the punishment so that the anger
has subsided
4. Use of the proper instrument
a. Light ruler for the hand
b. A rod for the back and lower
extremities (Page, 1867, p.l32).
Corporal punishment as a discipline technique in the
eighteenth and nineteenth centuries was part of the on-going
problem of cruelty to children (Hyman & Wise, 1979). Laws
against abuse had rarely been enforced until 1874. In that
year, the director of the Society for the Prevention of
Cruelty to Animal Protection Laws, petitioned the New York
Superior Court to remove an abused child from her parents.
The New York Times gave the case extensive coverage and
public support lead to the founding of the Society for the
Prevention of Cruelty to Children months later. Since that
time, child abuse continued to be a socially repressed topic
for the last one hundred years (Williams, 1972).
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Much of the contemporary concerns for physical
discipline techniques used in the school system grew out of
the activities of the fifties and sixties when so many of
society's inequities and injustices were aired. The Civil
Rights movement voiced their opinion of the legal and social
restraints placed on minors (Bagley, 1975). During this
time, the courts were often filled with oppressed groups.
Students were notably successful in achieving greater control
over their lives. The new-found freedom soon moved from
higher education into the public school system (Bagley,
1975). In the seventies, child abuse was rediscovered
through media coverage> political attention, and publicity
regarding vast amounts of Federal funds (Williams, 1974).
Today, physical punishment in the school system is still
being used and is considered by such organizations as NASW as
a form of child abuse (Maurer, 1985). Children are punished
by such acts as talking out of turn, getting out of their
seats, disrupting class, etc. (Maurer, 1985). Some forms of
corporal punishment that may be used on children include
spanking, beating, arm twisting, ear or hair pulling, and
shakings (Maurer, 1985).
Psychological Effects
The literature reveals that corporal punishment is most
often administered to children who are struggling with a
variety of developmental and social problems which are
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related to their self-image (Bakan, 1979). The American
Psychological Association has indicated in an official
statement that:
Punishment intended to influence undesirable
responses often creates in the child the
impression that he or she is an undesirable
person; an impression that lowers self-esteem
and may have chronic consequences (American
Psychological Association, 1979).
Educators that use this method of physical punishment
are attacking the student and not the problem (Muntean,
1977). Professional educators recognize that corporal
punishment is not a panacea; however, some say unequivocally
that corporal punishment is a tool which can help maintain
discipline (Muntean, 1977). Henson (1986) suggests that the
physical attack of corporal punishment is far more obvious
than the psychological,attack which many times damages the
self-concept through humiliation and embarrassment.
The type of trust that students place on teachers is
eroded by receiving this form of punishment from them.
Friedman & Friedman (1979) suggest that physical punishment
develops anger and resentment in children. Additionally, the
authors believe that it interferes with the teacher/pupil
relationship which should be based on a mutual trust.
Carson (1985) surveyed discipline practices of 186
school children in Pottsmouth, New Hampshire. The children
ranged in age from 5 to 8. The study revealed physical
punishment was done mostly out of frustration and was seldom
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effective. Scott (1938) examined the dangers of flogging
children. He reported that this type of punishment may cause
inhibitions, antipathies, and neurotic traits in children.
Therefore, the literature suggests that corporal
punishment has far more negative effects on children
psychologically than positive effects.
Social Effects
Corporal punishment is applied to reduce or alleviate
misbehavior in the classroom setting. Social effects are
regarded by the way the child is viewed by peers, teachers,
and other educational staff. An advantage of corporal
punishment is that it displays behaviors that turn people off
and is not readily accepted in various social groups (Dietz &
Hammel, 1978). By removing negative behavior, children
increase the possibility of being accepted by peers. That
acceptance may contribute to the growth of their emotional
and social being (Dietz & Hammel, 1978).
The literature suggests that corporal punishment is most
often inflicted on those children who are struggling with a
variety of developmental and social problems that are related
to self-image. Children who receive this type of punishment
may be labeled as "undesirable" (Hyman & Wise, 1979). Gil
(1973) believes that Corporal Punishment usually serves the
needs of the attacking adult, who is seeking release from
anger, stress, and frustration. Teachers in schools with
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very limited resources and unsupported staff members may feel
that corporal punishment is their only alternative in
maintaining order. This is often brought on by placing
teachers in schools in which the students' standards of
behavior differ greatly from those of the professional staff.
However, this doesn't mean that corporal punishment would be
any more effective with students that are used to physical
punishment than with students that are not used to physical
punishment (Gil, 1973). Sproule (1970) states: "there is no
indication that social deprivation necessitates more frequent
use of corporal punishment" (p.47). Some teachers have used
the argument that corporal punishment is the only thing some
kids understand. According to the National Association Task
Force Report (1972), this simply means that "some kids" have
not been exposed to any other form of discipline. The Task
Force further states that this idea is practiced and many
times used to discriminate against low income persons and
minority groups.
This opinion is shared by Schumacher (1974). She
believes that the less fortunate the families and the younger
the child, there will be a strong possibility that corporal
punishment will be used. She further cites an example of a
survey made in Pittsburgh in 1968 which found that most
paddling cases occurred in larger schools in the low income
neighborhoods. All of these were Title I Schools. Eighty
percent of the teachers in the first four grades in all of
11
the schools in the survey reported that classroom paddling in
the schools occurred at least several times a year.
The National Education Association Task Force (1979)
lists four reasons why teachers still use the old paddle
method of dealing with students' behavior:
1. It is necessary to protect teachers and maintain
a functioning learning environment;
2. It is good for students;
3. The school favors it;
4. It is legal.
Estimates indicate that 2 - 3/000,000 incidents of
corporal punishment occur each year in schools (Hyman &
D'Alessandro, 1984). Many of the incidents are unreported
and appear to occur in large-city schools where poor Blacks
and Hispanics are the recipients. Studies reveal that boys
are punished up to 10 times more frequently than girls and in
some schools, special education students are physically and
mentally punished more, even though school psychologists
provide written guidelines requiring the use of other methods
of discipline (Kessler, 1985).
Geography has been another good predictor of corporal
punishment. Most incidents occur in the South and Southwest,
where Florida and Arkansas have the most reported incidents
(Hyman, 1987). Grade level taught also appeared to influence
the use of corporal punishment with teachers in the lower
grades using it more frequently than teachers of other levels
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(Lennox, 1982).
Terri L. Rose (1984) conducted a study that examined the
punishment of students in American schools. The study
revealed that corporal punishment occurs in virtually every
region and in communities of every size, of every grade
level, and is administered by the majority of principals of
either sex, and is applied differently depending on the
student, sex, and perhaps race (Rose, 1984).
Nolte (1986) suggests that if a teacher chooses to use
corporal punishment as a discipline technique, then that
should include four procedural standards:
1. The student is entitled to know beforehand
what the punishment is;
2. Corporal punishment should be a last resort;
3. Corporal punishment should be administered in
the presence of a school staff member; and
4. Parents may request and be granted a written
account of the punishment.
The Reagan Administration has established school
discipline as a major campaign issue. The focus of the
Administration suggests that we solve the problem without
spending more money, simply by a return to "good,
old-fashioned discipline." Gary Bauer (1982) comprised a
series of statements, statistics, and assumptions that
reflect right wing ideology. This report suggests that the
extension of constitutional rights to students has tied the
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hands of school administrators who must deal with the
troublemakers (Hyman & D'Alessandro, 1984). This report
caused controversial issues related to how children should
and should not be disciplined in school. Hyman and
D'Alessandro (1984) suggest that millions of school children
each year are subjected to some type of physical discipline,
suspension, or expulsion. The following are case examples of
an incidence of corporal punishment.
Case Examples
In a North Carolina case, the district court ruled in
favor of a teacher, charged with paddling a nine-year old
child 20 times because he did not finish his homework.
Another case involved a ninth grader who received paddling
from two teachers because he failed to bring a notebook to
school. The paddle the teachers used was two and
three-quarter inches (Hyman, 1987).
Organizational Efforts
Presently, there are numerous organized groups and
publications that have advocated for the abolishment of
corporal punishment; i.e. Citizens Against Physical
Punishment and Outside the Net. One organization, the
National Association of Social Workers (1974), incorporates a
public policy that is termed Children and Youth: A Bill of
Rights (1974). This stand is supported because NASW's theory
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focuses on corporal punishment imposing on children's rights.
NASW also has a policy that initiates the value of public
education. Basically, this policy states that the use of
corporal punishment should be abolished (Maurer, 1974).
There are several organizations that opposed corporal
punishment in the school system. They include the following:
EVAN-G, End Violence Against the Next Generation, Citizens
against Physical Punishment, The Youth Liberation, and The
Chicago Women's Liberation Union.
According to EVAN-G (End Violence against the Next
Generation), the following list are reasons why corporal
punishment should not be used:
1. It is unnecessary;
2. It damages the child;
3. It creates resentment;
4. It teaches a child that might is right;
5. It is inconsistent with any view of the
child as a person worthy of respect;
6. It abrogates the right to the integrity
of the person guaranteed to all under
the constitution;
7. It damages the punisher in many ways;
8. It pre-empts better means of communicating
with the child;
9. It is dangerous in that it escalates
battering;
10. It can cause sexual aberrations;
11. It can cause anxiety in other children; and
12. It reduces the ability to concentrate upon
intellectual tasks (EVAN-G, 1976, p.2).
The Task Force on Corporal punishment believes that
corporal punishment when used successfully is a way of
modifying overt behavior not of changing basic personality
structure: "A hostile child remains hostile, and an impulsive
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child remains impulsive, and a delusional child will most
assuredly not loose his delusion" (Taylor, 1976, p.51).
Theoretical Framework
The Belt Theory of Discipline was developed primarily
for its heuristic value; this theory has been implemented in
many clinical settings as well as in the home and at school.
The Belt Theory has also been helpful in working with parents
and teachers with handling aggressive behavior (Welsh, 1978).
The Belt Theory states that aggressive behavior
postulates in three stages of development. In the first
stage, the child is between the ages of zero to about two
years. This theory suggests that children develop normally
during this time except for the use of child abuse or severe
parental punishment. In stage one, the child is exposed to a
very minimal amount of punishment because the parents or
caregivers feel that the child is "not old enough to hit"
(Welsh, 1978).
In stage two the child begins to have more communication
with the parent or caregiver. This is usually around the age
of 3 to 5. The parent or caregiver believes that the child
is now old enough to be hit. The assumption is that the
physical punishment will inhibit further misbehavior.
According to the Belt Theory, the punishment instigates the
use of the belt or its equivalent and places great stress on
the child. Stress in turn increases the child's adrenaline
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flow and he or she becomes increasingly active, exhibits
anger towards parents or caregivers, and may develop
destructive behavior in the home. Additionally, the child may
develop aggression in the community when the child later
gains greater independence (Welsh, 1978).
In the last stage, which occurs during the early school
years from five to approximately thirteen, the child may
continue to maintain behavior problems and exhibit
hyperactivity in the classroom as well as at home. Although
he or she is creating problems in the school and at home,
this behavior is rarely considered by the community to be
criminal or delinquent behavior. It is not until the child
reaches age twelve that his or her actions become delinquent.
Since this is a time in the child's life when peers are so
important, he or she begins to seek solace, support, and
encouragement from peer groups and alienate from parental
guidance (Welsh, 1978).
As parents, caregiver, or teacher continue to strike the
child, the future delinquent becomes accustomed to physical
punishment and begins to exhibit the poor conditionability to
aversive stimuli which has so frequently been a trait in
psychopaths. What happens in The Belt Theory is that the
parent/teacher reinforces the belt or its equivalent because
it initially produced enough fear to temporarily terminate
the unwanted behavior, yet as the fear wears off, aggression
is left in its place. The child continues to act out and the
17
physical punishment continues to be the source of discipline.
The fear is there temporarily but the aggression builds up
and the child becomes more and more uncontrollable. If the
child is beaten enough, he may eventually become a cold,
impersonal psychopath (Welsh, 1978).
Welsh (1978) proposes that in order to prevent this from
happening, hitting children in the school must stop. Since
teachers have little control over the discipline methods
practiced in the home, they could at least not practice
corporal punishment in the school system. He also suggests
that the school systems become more humane institutions and
emphasize guidance, correction, a value system, and
structure. "They need to know the rules, but the rules need
not be couched in terms which warn of dire consequences for
minor transgressions" (Welsh, 1978, p.8).
Welsh (1978) further stipulates that the roots of
violence begin in the home and are primarily due to parenting
a parent learned from his/her parents. Ultimately Welsh
(1978) suggests that society will have to learn that by
"sparing the rod, we will be sparing the child" (Welsh, 1978,
p.lO).
Statement of Hypothesis
This study investigates the following hypothesis:
Hypothesis: No significant relationship exists between
the attitudes of disciplinarians as revealed on the
Corporal Punishment Opinionnaire and the Case examples.
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Definition of Terms
Behavior - Any act of an organism, either internal or
external, which can be observed and measured.
Corporal punishment - The infliction of bodily pain as a
penalty for doing something which has been disapproved of by
the punisher .
Discipline - Penalty issued by one in authority, especially
with a view to correction or training. Additionally,
discipline is an atmosphere where the proper choices are the
most reasonable choices.
Flogging - To hit or strike with a rod, whip, or some other
type of instrument.
Punishment - The potential of all operants to produce events
which will "weaken" their occurrence in the future. The two
broad types of punishment are (a) positive punishment—events
which weaken future occurrences by the presentation of
stimuli, and (b) negative punishment—events which will




The purpose of this chapter is to discuss the
questionnaire in the sample population and the method used.
A descriptive design was utilized in this investigation.
Participants and Settings
The investigation was conducted throughout the Atlanta
area. A random sample of schools were drawn from a list of
elementary schools in the Atlanta Public School system.
Middle schools and high schools were eliminated from the
population prior to randomization.
From a list of 78 elementary schools a systematic sample
was taken. From this list every 10th school was chosen. The
principal of the chosen schools were called and asked to
participate in the study. If the principal chose not to
participate, then another random selection was done. This
process was repeated until one school from the north, south,
east, and west regions agreed to participate in the study.
Teachers in these four schools comprised the sample. The
questionnaire was taken to each of these schools for
distribution by the principal to the teachers. The principal
and teachers were instructed by letter (see Appendix A) as to
when the researcher would collect the data.
Each geographical region was coded alphabetically in
order to keep responses from the four schools separate.
North - School A
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South - School B
East - School C
West - School D
Description of the Questionnaire
The questionnaire used in the study was a corporal
punishment packet. The packet was divided into three
sections: general data, corporal punishment opinionnaire, and
five case examples. The general data questionnaire was
designed to ascertain demographics about respondents. The
corporal punishment opinionnaire was constructed to assess
the attitudes of disciplinarians toward the use of corporal
punishment in student behavior. The five case examples were
hypothetical situations designed to evaluate what discipline
technique a teacher would actually use when confronted with a
particular discipline problem. The questionnaire was a
modification of the questionnaire used by Bryant (1977).
The questionnaire were pre-tested on a select group of
teachers who taught in the elementary school system for item
clarity and length. The final version required 17 minutes to
complete. A copy of this questionnaire is included in
Appendix C.
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CHAPTER IV: PRESENTATION AND ANALYSIS OF DATA
The intent of this study was to determine if there was a
relationship between disciplinarian attitudes concerning
corporal punishment and the actual use of such punishment in
student behavior management. The data have been presented
and analyzed in three parts. Part 1 represents information
collected on the General Data Questionnaire. Part 2
represents information collected on the Corporal Punishment
Opinionnaire and the five case examples. Part 3 represents
the relationship between the Corporal Punishment Opinionnaire
and the case examples. The results of the statistical test
are presented. The .05 level of statistical significance




















25 - 30 15 18.5
31 - 40 35 43.2
41 - 50 27 33.3
51-60 2 2.5
CLASS ENROLLMENT
10 - 19 13 16.0
20 - 29 43 53.1
30 - 39 20 24.7
Above 40 4 4.9
YEARS OF EXPERIENCE
Less than 5 12 14.8
5-10 11 13.6
10 - 20 45 55.6
30 - 40 12 14.8
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In Table 1 the demographics are classified in terms of
frequency and percentages. According to the data, 88% of
the respondents were female teachers, while only 8% were
male. The remaining 4% did not respond to the question.
This is not surprising, considering the fact that more
women choose elementary education as a career than men. The
second question asked was concerning race. The table
reveals that 66% of the respondents were black and only 29%
were white. The third question focused on the grade level
respondents taught. Kindergarten and fifth grade were last
in rank with 11% of the respondents teaching those
particular grades. The next lowest rank was tied at 16%
each for respondents teaching third and fourth grade.
Respondents who taught first grade were close with 15%.
Overall, there were more responses from teachers that taught
second grade than from any other grade level.
In terms of ages of respondents. Table 1 shows that 43%
of the teachers were between the ages of 31 - 47 and 27%
were between the ages of 41 - 50. Of the teachers that
responded to the questionnaire, 18% of the respondents were
between the ages of 25 - 30. Only 2 % of the respondents
were over the age of 50.
The vast majority of the respondents had between
20 - 29 students in their classroom. According to Table 1,
most of the teachers had between 10 - 20 years of
24
experience. Table 2 reflects the results of the Corporal






Standard Deviation Results of Opinionnaire
Item Mean Standard Dev.
1. Major problems in your school
interfere with the learning
process.
2. An experienced teacher working
under stressful conditions may
abandon attempts to maintain
discipline.
3. Teachers may use physical
punishment because they have
no other way to respond to
difficult situations.
4. Students may prefer corporal
punishment to other forms of
discipline.
5. Students may react better to
physical punishment than any
other form of punishment.
6. Students who have behavioral
problems respond well to reward
and punishment techniques. 2.76 .95
7. Students who disrupt the class
should be included in the
decision about their
punishment. 2.93 .81
8. I will try all other types of
discipline measures before I
use corporal punishment. 2.09 .78
9. The use of corporal








the presence of another
co-worker. 2.17 .90
10. Most of the people in the
community served by my school
support the use of corporal
punishment. 3.58 1.47
11. Physical punishment is most
often used on students who
come from the lower socio¬
economic scale. 2.31 1.13
12. Corporal punishment is less
harmful than humiliating. 2.74 1.07
13. I believe in tapping a
student's hand but will not
spank a student on lower
extremities. 2.25 .93
14. I can maintain discipline
in my classroom without
using physical measures. 2.25 .90
15. Some students receive
punishment when others do
not for the same behavior. 2.56 .87
16. Corporal punishment is not
effective unless administered
at the time of the incident. 2.17 .84
17. Corporal punishment will
cause a child to have low
self-esteem. 2.98 1.32
18. Most parents use corporal
punishment at home as a
discipline technique. 3.00 1.43
19. Corporal punishment causes
students to participate in
negative behavior. 2.82 1.20
20. Students who are physically
punished are usually teased
by other students. 2.34 1.07
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Table (continued)
21. Corporal punishment causes
violent behavior. 3.15 1.31
22. Corporal punishment will
cause students to be
mistrustful of authority
figures. 2.55 1.04
23. Corporal punishment teaches
self-discipline. 2.95 1.03
24. There should be a standard
punishment for all schools
nationwide. 2.43 1.22
25. Corporal punishment should
be prohibited by law in
every state. 2.48 1.25
Table 2 displays the average response to the Corporal
Punishment Opinionnaire. The responses were divided into
five categories: (1) Strongly agree; (2) Agree; (3)
Disagree; (4) Strongly disagree; and (5) Don't know.
As shown on Table 2, the majority of teachers agreed
that an experienced teacher may abandon all attempts to
maintain discipline without the use of physical punishment.
When asked the question of whether or not students responded
better to physical punishment than any other punishment,
teachers agreed that students prefer physical punishment.
Teachers also agreed that corporal punishment should be used
in the presence of another worker and is generally used on
those children that come from the lower socio-economic
scale. Teachers basically disagreed with the statement that
the community supported the use of corporal punishment.
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Additionally, teachers did not agree that corporal
punishment was a form of discipline used in the home of most
Df their students.
Based on the information given by respondents, corporal
punishment is not effective unless it is administered at the
bime of the incident. Teachers basically believed that
::orporal punishment did not cause the students to
participate in violent or negative behavior. When teachers
were asked to respond to the statement regarding whether
corporal punishment should be prohibited by law in every
state, the majority of respondents agreed that it should ,
with a mean score of 2.48.
29
Table 3




John displays very a. Give spanking
disruptive behavior conference 14.8 12
in class which b. With parents 39.5 32
includes temper c. Principal 21.0 17
tantrums. What is d. Stand in
the best way to corner 9.9 10
handle John?
Linda has a smart a. Call parents 30.9 25
mouth and talks b. Spank 6.2 5
back in class. c. Send to
Linda also used principal 24.7 20
profane language. d. Write 100
What is the best times 27.2 22
way to handle
Linda?
Sarah picks a fight a. Refer to school
with another social worker 25.9 21
student and lies b. Spank 3.7 3
about her c. Stand in corner 32.1 26
participation in d. Call parents 30.9 25
the fight. What is
the best way to
handle Sarah?
4. Tim is an unruly a. Let principal
student. He often handle 32.1 26
disobeys and does b. Spank 21.0 17
not follow c. Expel from
direction. Tim school 32.1 26








5. Rick is a big fifth a.
grader that picks
on the smaller boys.b.
How do you handle
Rick's behavior c.












The purpose of this section was to elicit responses
ased on an actual case. Given several discipline
achniques, teachers were asked to choose the technique that
aey would use. In the case of John, who was a very
Lsruptive student, 39% of the teachers would call John's
arents or caregivers to come in for a conference,
i^enty-one percent of the teachers would send John to the
rincipal's office. Only a small percentage would use
Drporal punishment as a discipline technique for John's
ahavior.
In case two, 30% of the teachers stated that they would
Dntact Linda's parents. While the response was close
stween sending Linda to the principal's office and writing
I will not use profane language" 100 times, only 6% of
sspondents would consider spanking Linda for using profane
anguage. In Sarah's case, her participation in a fight
nd lying about it prompted 32% of the teachers to make her
band in the corner, and 30% to contact her parents.
;»?enty-five percent of the teachers chose to send Sarah to
he school social worker and a mere 3% chose corporal
unishment as a discipline technique for Sarah's behavior,
tern four shows that Tim is an unruly student and purposely
rips the teachers. Responses were 32% each with the
schnique used in referring Tim to the principal's office
nd letting him or her handle it or expelling Tim from
chool. Twenty-one percent stated that they would spank Tim
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in the presence of the principal and 6% would develop
another discipline technique to utilize in Tim's case. In
Rick's case, 37% of the teachers would send him to the
principal's office for picking on the younger boys. The
next discipline techniques were extremely close between





Opinions of Teachers towards Corporal Punishment versus Case
Example One
Case Example One: John has been very disruptive in
class for the last couple of weeks. Whenever he is
told to do something, he has a temper tantrum. You
have notified John's parents of his behavior twice,
but he continues to create problems. The next time
John has a temper tantrum, how do you handle it?
Opinions of Level of




















at the time of the
incident.
4. Corporal punishment





Based on the information in Table 4, which shows the
chi-square analysis of teachers' opinion versus a specific
case example, the null hypothesis is accepted that there is
no statistical relationship between teachers' opinions and
actual behavior in case situations.
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Table 5
Opinions of Teachers towards Corporal Punishment versus Case
Example Two
Case Example Two: Linda has a smart mouth and talks
back whenever she is given directions. Today Linda
could not go outside for recess because she left the
lunchroom without permission. When you inform her of
this, Linda uses a profane word. How do you handle
this behavior?
Teachers' Level of












2. I will try all
other types of












4. The use of corporal
punishment in the
schools should be 14.51 20 0.77
prohibited by law
in every state.
According to the data in Table 5, there is not a
significant relationship between teachers' attitudes about
corporal punishment and the discipline technique they would




Opinions of Teachers towards Corporal Punishment versus Case
Example Three
Case Example Three: Sarah is a good student. For
some reason, she has acted out all week. Today she
picked a fight with JoAnn. When questioned about the
fight, she lied and said JoAnn started it, although
you saw her. How would you handle this situation?
Teachers'
Opinions Chi -square d-f
Level of
Significance









2. I will try all other
types of discipline
measures before I use
corporal punishment.
16.45 16 0.42
3. Corporal punishment is
not effective unless
administered at the
time of the incident.
16.78 16 0.39






Table 6 shows a chi-square analysis of teachers' opinions
and case example three. The results show no significant
relationship between teachers' opinions and their behavior.
38
CHAPTER V: IMPLICATION OF THE STUDY FOR
SOCIAL WORK PRACTICE
This section discusses implications for social work
practice and limitations of the study.
Although the results of the collected data revealed that
there is no significant difference in the way teachers feel
about corporal punishment, and the way they would actually
behave given a specific discipline problem, there is some
indication that corporal punishment continues to be used in
today's society. The data showed that 70% of respondents
answered favorably to the statement that suggests that
teachers may abandon other discipline measures without using
corporal punishment. Based on the high response to this
particular question, there is an indication that corporal
punishment may be used under stressful conditions.
The literature further stipulates a need for further
study and education in this area. Due to the fact that this
study was limited to only four schools in the Atlanta area,
the results were based on only a small sample of schools.
Future studies in this area should include a larger sample of
teachers to elicit a higher response rate.
The literature revealed that physical punishment has
serious implications psychologically and socially on
children. The autonomous social workers must assume the role
of educators and inform the community about the theories of
violence and offer viable alternatives. Even if the
39
administrators are strong believers and support the use of
corporal punishment, the social workers may think of these
administrators as clients - and "start where the client is".
Presently, there is a Georgia law that states:
Any principal or teacher employed by the
Board, in order to maintain proper control
and discipline over pupils placed under
his/her care and supervision, may in the
exercise of his/her sound discretion
administer corporal punishment on any such
pupil; provided however; that such
punishment is not excess or unduly severe
(Official Georgia code, 1972, p.l49).
The social worker may assume the role of advocate and speak
out against the use of corporal punishment and make an effort
to change policies that will result in a standard discipline
for all schools.
One suggestion for intervention is having social workers
visit the school systems and communities and teach children
how to resolve conflicts and develop pro-social behavior
without the use'of force, starting with preschoolers and even
earlier, by involving the parents of infants. Another
suggestion, is an on-going in-service consultation program for
teachers provided by social workers to expose them to
alternative methods of handling discipline problems. In
addition, "grass roots" movements among teachers, especially
in rural communities need to be developed to encourage the use
of more appropriate discipline techniques.
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I am a student at Atlanta University, working on my masters
in Social work. I am currently writing my thesis on Discipline
Management in the Atlanta Public School System with a specific
emphasis on the use of corporal punishment. In order to do this
your help is needed by completing the enclosed questionnaire.
The questionnaire is anonymous, therefore the teachers and
schools will not identified under any circumstances. Please
answer each statement as honestly as possible. It should take
only 15-20 minutes to complete the questionnaire.
After the questionnaire is completed place the
questionnaire in the envelope seal it and return it to your
principal or his/her secretary. The questionnaire should be








I am a Ptudert at Atlanta University, working on my masters in
Social work. I am currently writing my thesis on Discipline
Management in the Atlanta Public School System with a specific
emphasis on the use of corporal punishment.
The guestionnaire is anonymous, therefore the teachers and
schools will not be identified under any circumstances. The
questionnaire should be administered to each teacher in your
school. A copy of the questionnaire is attached.
I will bring the Questionnaire on Monday, March 7, 1988 and
will collect them on Friday, March 11, 1988. I have instructed
the teachers to return each questionnaire to you or your
secretary. It should take only 15-20 minutes to complete the
questionnaire and can be done in one day.
Place the envelopes that you receive from the teachers in the
large envelope provided for you and I will collect them.
Your cooperation is greatly appreciated. I want to personally
take this opportunity to assure you that this information will be
kept in the strictest confidence. If you have any questions,





Please answer each Question as accurately as possible byplacing a check by the appropriate answer.
1. What is your title?
2. What is your race?
a. Black
b. White
c. Other, Please specify3.What is your sex?
a. Male













6. How many students are enrolled in your class?





7. What is the total enrollment in your school?




e. 1,000 or more
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8. How would you characterize the population your school serves?
a. above average economically
b. about average economically
c. below average economically
9. How many hours do you spend at school per week?




10. How many years of experience do you






e. 40 or more
have teaching?















Beside each of the statements below, please indicate whether you
Stongly Agree (SD), Agree (A), Disagree (D), Stongly Disagree
(SD), or Don't Know (DK). Corporal punishment is the infliction
of pain by a teacher or educating official upon the body of a
student as a penalty for doing something which has been
disapproved of by the punisher.
1. Major problems in your school
interfere with the learning process.
SA A D SD DK
2. An experienced teacher working under
stressful conditions, may abandon all
attempts to maintain constructive disci¬
pline without corporal punishment.
SA A D SD DK
3. Teachers may use physical punishment
because they have no other way to respond
to difficult situations.
SA A D SD DK
4. Students may prefer corporal punishment
to other forms of discipline because of
hidden guilt feelings, proof of toughness.
SA A D SD DK
5. Students may react better to physical
punishment than any other form of punishment.
SA A D SD DK
6. Students who have behavioral problems
respond well to reward and punishment
techniques.
SA A D SD DK
7. Students who disrupt the class should
be included in the decision about their
punishment.
SA A D SD DK
8. I will trv all other types of discipline
measures, before I use corporal punishment.
SA A D SD DK
9. The use of corporal punishment should
be used in the presence of another co-worker.
SA A D SD DK
10. Most of the people in the community
served by my school support the use of
SA A D SD DK
corporal punishment.
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11. Physical punishment is most often
used on students who come from the lower
socio-economic scale.
SA A D SD DK
12. Corporal punishment is less harmful
than humiliating.
SA A D SD DK
13. I believe in tapping a students hand
but will not spank a student on the lower
extremities.
SA A D SD DK
14. I can maintain discipline in my class¬
room without using physical measures.
SA A D SD DK
15. Some students receive punishment when
other do not for the same behavior.
SA A D SD DK
16. Corporal punishment is not effective
unless administered at the time of the inci¬
dent .
SA A D SD DK
17. Corporal punishment will cause a child
to have low self-esteem (negative feelings
about themselves.
SA A D SD DK
18. Most of the parents of my students use
corporal punishment as a technique for disci-
ining their child at home.
SA A D SD DK
19. Corporal punishment causes to students
participate in negative behavior.
SA A D SD DK
20. Students who are physically punished
are usually teased by other students.
SA A D SD DK
21. Corporal punishment causes violent
behavior.
SA A D SD DK
22. Corporal punishment will cause a SA A D SD DK
Student to be mistrustful of teachers and
others in authority.
23. Corporal punishment teaches
pline.
self-disci- SA A D SD DK
24. There should be a standard
for all schools nationwide.
punishment SA A D SD DK
25. The use of corporal punishment in the
schools should be prohibited by law in every




Please indicate what action you would take if found in any of
the following situations by circling the appropriate number.1.John has been very disruptive in class for the last couple
of weeks. Whenever he is told to do something he has a temper
tantrum. You have notified John's parents of his behavior twice
but he continues to create problems. The next time John has a
temper tantrum how do you handle it.
a. Give John a spanking.
b. Ask John's parents to come in for a conference.
c. Send John to the principal's office.
d. Make John stand in the corner all day.
e. Other, please be specific2.Linda has a smart mouth and talks back when given
directions. Today Linda could not go outside for recess because
she left the lunchroom without permission. When you inform her
of this, Linda uses a profane word. How do you handle this
behavior.
a. Call Linda's parents.
b. Give Linda a spanking.
c. Make Linda go to the principal's office.
d. Make Linda write "I will not use profane language" 100
times.
e. Other, please be specific3.Sarah is one of your best students. For some reason she has
acted out all this week. Today she picked a fight with JoAnn.
When you ouestioned her about the fight, she lied and said JoAnn
started it although you saw her start the fight. How would you
handle this situation.
a. Refer Sarah to the School Social Worker to find out
what her problem is.
b. Give Sarah a spanking.
c. Make Sarah stand in the corner all day.
d. Contact Sarah's parents.
e. Other, please be specific.
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4. Tim has always been an unruly student. He often disobeys and
will not follow instructions. You have reached your limit with
Tim's behavior and refer him to the School Social Worker. As you
are escorting Tim to the Social Worker's office, he trips you
and runs out of the building. Tim comes to school the next day
as if nothing has happen. How do you handle this situation.
a. Ask the principal to come to the classroom and get Tim.
b. Give Tim a spanking while the principal is there.
c. Have Tim expeled from school.
d. Other, please be specific
5. Pick is a big fifth grader who is constantly bothering your
smaller boys. Today at lunch while you were attending to a child
that cut her finger; Rick came over to your table and took
Billy's lunch. When you confronted Rick he simply laughed at you
and said that he was not afraid of you. How do you handle Rick?
a. Have Rick stay after school and clean up.
b. Have Rick expeled from school.
c. Send Rick to the principal's office.
d. Tell Rick's teacher and let he or she handle it.
e. Other, please be specific
